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issue of greater educational opportunity and quality of education remain elusive. A 
multifaceted, broad-based attack is necessary. Attention needs to be focused on the 
identification and referral process, assessment bias, instructional factors, and teacher 
attitudes, as well as environmental factors impinging on the student and the interrela-
tionships among these variables.

Issues in Assessing Students From  
Culturally and Linguistically Diverse Groups
While the number of pupils from culturally and linguistically diverse backgrounds 
continues to grow, the percentage of students who are white is decreasing (Banks & 
Banks, 2013; National Center for Education Statistics, 2010). As a result, teachers can 
expect to encounter an especially challenging and difficult task—accurately assessing 
children from diverse cultures for disabilities. The appropriate assessment of all stu-
dents has been a long-standing concern among special educators, but it is an especially 
critical issue for youngsters from minority populations. Assessment is the primary 
vehicle through which access to services is determined and progress is evaluated, using 
a variety of formal and informal means. We consider assessment to be a dynamic, 
multifaceted, multipurpose decision-making process whose primary goal is to evalu-
ate the academic and behavioral progress of a student. Table 3.2 identifies some of the 
outcomes of this process for children from diverse cultural backgrounds.

Assessment of students from culturally and linguistically diverse backgrounds is 
both controversial and problematic (Utley & Obiakor, 2001). Because of the inher-
ent difficulties, assessment of these learners has been characterized as “random chaos” 
(Figueroa, 1989). The absence of best practice guidelines for evaluating language 
minority and culturally diverse pupils results in a complicated and confusing assign-
ment for teachers and other service providers.

Inappropriate assessment measures and evaluation procedures are thought to be one 
of the primary reasons for the disproportionate representation of culturally and linguisti-
cally diverse students in various special education programs. Concerns focus mainly on 
the use of standardized testing with this population, especially standardized tests of intel-
ligence. Recall from Chapter 2 that the Larry P. and Diana lawsuits centered on claims 
that IQ tests were inherently unfair to students 
from minority groups and thus resulted in the 
misidentification and inaccurate labeling of these 
pupils, resulting in an inappropriate education.

Standardized testing has frequently been 
criticized for its failure to consider the cultural 
and experiential background of culturally and 
linguistically diverse students. A disregard for 
the life experiences of these students results in 
an unfair evaluation and a depressed portrayal 
of their ability. Remember, not all children 
approach a testing situation with homogeneous 
backgrounds or a reservoir of similar life expe-
riences. “A student who has no experience with 
an item presented on a test or has experienced 
it differently is apt to answer the question 
incorrectly” (Council for Exceptional Children, 
1997, p. 9). For instance, a 10-year-old from 
Hawaii, a state where there are no snakes, may 

Because of bias, test scores may be suspect and may not reflect an accurate 
appraisal of a child's disability.
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